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1. SEND Pupils
Statement of intent
This policy outlines the framework for Mount House School to meet its duty and obligation
to provide a high-quality education to all of its pupils, including pupils with special
educational needs and disabilities (SEND), and to do everything it can to meet the needs of
pupils with SEND.
Through successful implementation of this policy, the school aims to:
•
•
•

Eliminate discrimination.
Promote equal opportunities.
Foster good relationships between pupils with SEND and pupils without SEND.

Mount House School will work with the Local Authority within the following principles
which underpin this policy:
•
•
•
•
•
•

The involvement of children, parents/carers and young people in decision-making
The identification of children’s and young people’s needs
Collaboration between education, health and social care services to provide support
High quality provision to meet the needs of children and young people with SEND
Greater choice and control for young people and parents/carers over their support
Successful preparation for adulthood, including independent living and employment

Legal framework
This policy is written within, but not limited to, the following legislation:
•
•
•
•
•
•
•
•
•
•
•
•
•

Children and Families Act 2014
Health and Social Care Act 2012
Equality Act 2010
Equality Act 2010 (Disability) Regulations 2010
Education Act 1996
Education Act 2002
Mental Capacity Act 2005
Children Act 1989
Special Educational Needs and Disability (Amendment) Regulations 2015
Special Educational Needs (Personal Budgets) Regulations 2014
Special Educational Needs and Disability (Detained Persons) Regulations 2015
Local Government Act 1974
Disabled Persons (Services, Consultation and Representation) Act 1986
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This policy also follows the statutory and non-statutory guidance, including, but not limited
to, the following:
•
•
•
•
•

DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’
DfE (2015) ‘Supporting pupils at school with medical conditions’
DfE (2019) ‘Keeping children safe in education’
DfE (2018) ‘Working together to safeguard children’
DfE (2014) ‘School admissions code’

Identifying SEND
Mount House School has a clear approach to identifying and responding to SEND. We
recognise the benefits of early identification: identifying need at the earliest point and then
making effective provision improves long-term outcomes for the pupil.
Class and subject teachers, supported by the senior leadership team, make regular
assessments of progress for all pupils, which seek to identify pupils making less than
expected progress given their age and individual circumstances. This can be characterised by
progress which:
Is significantly slower than that of their peers starting from the same baseline.
Fails to match or better the pupil’s previous rate of progress.
Fails to close the attainment gap between the pupil and their peers.
Widens the attainment gap.
Definition
For the purpose of this policy, a pupil is defined as having SEND if he/she has a:
Significantly greater difficulty in learning than the majority of others of the same age.
A disability or health condition which prevents or hinders him/her from making use
of educational facilities of a kind generally provided for others of the same age in
mainstream schools or mainstream post-16 institutions.
Under the Equality Act 2010, a disability is a physical or mental impairment which has a
long-term and substantial adverse effect on their ability to carry out normal day-to-day
activities.1
When reviewing and managing special educational provision there are four broad areas of
need and support which give an overview of the range of needs that should be planned for.
Mount House School reviews how well equipped we are to provide support across these
areas:

1

Equality Act 2010, section 6 (1)
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Communication and interaction
Children and young people with speech, language and communication needs (SLCN) have
difficulty in communicating with others. This may be because they have difficulty saying
what they want to or they cannot understand what is being said to them, or they do not
understand or use social rules of communication. The profile for every child with SLCN is
different and their needs may change over time. They may have difficulty with one, some or
all of the different aspects of speech, language or social communication at different times of
their lives.
Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely
to have particular difficulties with social interaction. They may also experience difficulties
with language, communication and imagination, which can impact on how they relate to
others.

Cognition and learning
Support for learning difficulties may be required when children and young people learn at a
slower pace than their peers, even with appropriate differentiation.
Learning difficulties cover a wide range of needs, including moderate learning difficulties
(MLD), severe learning difficulties (SLD), where children are likely to need support in all
areas of the curriculum and associated difficulties with mobility and communication,
through to profound and multiple learning difficulties (PMLD), where children are likely to
have severe and complex learning difficulties, as well as a physical disability or sensory
impairment.
Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This
encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia.

Social, emotion and mental health difficulties
Children and young people may experience a wide range of social and emotional difficulties
which manifest themselves in many ways. These may include becoming withdrawn or
isolated, as well as displaying challenging, disruptive or disturbing behaviour. These
behaviours may reflect underlying mental health difficulties such as anxiety or depression,
self-harming, substance misuse, eating disorders or physical symptoms that are medically
unexplained.
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Other children and young people may have disorders such as attention deficit disorder,
attention deficit hyperactive disorder or attachment disorder.
Schools and colleges should have clear processes to support children and young people,
including how they will manage the effect of any disruptive behaviour so it does not
adversely affect other pupils.2
Sensory or physical needs
Impairments which prevent or hinder people from making use of the educational facilities
generally provided, such as vision impairment (VI), hearing impairment (HI) or a multisensory impairment, diabetes, epilepsy and cancer, are included under the definition of
disability, but children with such conditions do not necessarily have SEN.
These conditions can be age-related and can fluctuate over time.
A pupil with a disability is covered by the definition of SEND if they require special
educational provision.
Under the Equality Act 2010 (Disability) Regulations 2010, the following conditions do not
constitute a disability:
A tendency to set fires
A tendency to steal
A tendency to commit physical or sexual abuse towards others
Exhibitionism
Voyeurism
Tattoos and piercings3

Children with specific circumstances
English as an Additional Language (EAL): The school gives particular care to the
identification and assessment of the SEN of children whose first language is not English. It is
necessary to consider the pupil within the context of their home, culture and community.
Where there is uncertainty about an individual pupil, the school makes full use of any local
sources of advice relevant to the ethnic group concerned, drawing on community liaison
arrangements wherever they exist.
Mount House School appreciates that a lack of competence in English is not equated with
learning difficulties. At the same time, when children who have EAL make slow progress, it
should not be assumed that their language status is the only reason; they may have learning
difficulties. The school looks carefully at all aspects of a pupil’s performance in different
2

The Department for Education publishes guidance on managing pupils’ mental health and behaviour
difficulties in schools, Chapter 6
3
Equality Act 2010 (Disability) Regulations 2010, section 4 (1)
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subjects to establish whether the problems they have in the classroom are due to
limitations in their command of the language that is used there or arise from SEN.
Objectives
Mount House School plans to achieve the core aims of this policy by achieving the following
strategic and measurable objectives:
To follow the graduated approach outlined in the SEND Code of Practice.
To monitor the progress of all pupils in order to aid the earliest possible
identification of SEND.
Admissions

The school will ensure it meets its duties under the School Admissions Code by:
•
•
•
•
•

Not refusing admission for a child that has named the school in their education,
health and care (EHC) plan.
Considering applications from parents of children who have SEND but do not have an
EHC plan.
Not refusing admission for a child who has SEND but does not have an EHC plan
because the school does not feel able to cater for those needs.
Not refusing admission for a child on the grounds that they do not have an EHC plan.
Adopting fair practices and arrangements in accordance with the School Admissions
Code for the admission of children without an EHC plan.

Arrangements for the fair admissions of pupils with SEND are outlined in the Admissions
Policy and will be published on the school website.

Roles and responsibilities
The Board of Directors has a responsibility to:
Fully engage pupils with SEND and their parents/carers when drawing up policies
that affect them.
Identify, assess and make provision for all children and young people with SEND,
whether or not they have an EHC plan.
Endeavour to secure the special educational provision called for by a pupil’s SEND.
Designate an appropriate member of staff to be the Inclusion Manager and have
responsibility for coordinating provision for pupils with SEND.
Appoint a designated teacher for looked after children, where appropriate.
Make reasonable adjustments for pupils with disabilities to help alleviate any
substantial disadvantage they experience because of their disability.
8

Take necessary steps to ensure that pupils with disabilities are not discriminated
against, harassed or victimised.
Prepare the arrangements for the admission of pupils with SEND and the facilities
provided to enable access to the school for pupils with disabilities.
Prepare the accessibility plan showing how the school intends to progressively
improve access over time.
Publish annual information, setting out the measures and facilities to assist access
for pupils with disabilities.
Publish annual information about the arrangements for the admission of pupils with
disabilities, the steps taken to prevent pupils being treated less favourably than
others, the facilities provided to assist pupils with SEND, and the school’s
accessibility plan.
Develop complaints procedures which, along with details about appealing to the
SEND tribunal, will be made known to parents/carers and pupils through a single
point of access.
Provide suitable, full-time education from the sixth day of a fixed permanent
exclusion of a pupil with SEND, in line with their EHC plan.
Ensure arrangements are in place to support pupils at school with medical
conditions.
Cooperate with the LA in drawing up and reviewing the Local Offer.
Appoint an individual governor or sub-committee to oversee the school’s
arrangements for SEND.
Prepare the SEN information report and publish it on the website.
The Head has a responsibility to:
Ensure that those teaching or working with pupils with SEND are aware of their
needs and have arrangements in place to meet them.
Ensure that teachers monitor and review pupils’ progress during the course of the
academic year.
Cooperate with the LA during annual EHC plan reviews.
Ensure that the Inclusion Manager has sufficient time and resources to carry out
their functions.
Provide the Inclusion Manager with sufficient administrative support and time away
from teaching to enable them to fulfil their responsibilities, in a similar way to other
important strategic roles within the school.
Appoint a designated teacher for looked after children, who will work closely with
the Inclusion Manager to ensure that the needs of the pupil are fully understood by
relevant school staff.
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Regularly and carefully review the quality of teaching for pupils at risk of
underachievement, as a core part of the school’s performance management
arrangements.
Ensure that teachers understand the strategies to identify and support vulnerable
pupils and possess knowledge of the types of SEND most frequently encountered.
Ensure that procedures and policies for the day-to-day running of the school do not
directly or indirectly discriminate against pupils with SEND.
Take steps to ensure that pupils and parents/carers are actively supported in
contributing to needs assessments and developing and reviewing EHC plans.
Establish and maintain a culture of high expectations and include young people with
SEND in all opportunities available to other pupils.
Consult health and social care professionals, pupils and parents/carers to ensure the
needs of children with medical conditions are effectively supported.
Keep parents/carers and relevant teachers up-to-date with any changes or concerns
involving the pupil.
Identify any patterns in the identification of SEND within the school and in
comparison, with national data.

The SENDCO has a responsibility to:
• Be a qualified teacher.
• Collaborate with the Board of Directors and Principal, as part of the school
leadership team, to determine the strategic development of SEND policy and
provision in the school.
• Work with the Board of Directors and the Principal to ensure that the school meets
its responsibilities under the Equality Act 2010 with regard to reasonable
adjustments and access arrangements.
• Undertake day-to-day responsibility for the operation of the SEND policy.
• Coordinate the specific provision made to support individual children with SEND,
including those with EHC plans.
• Liaise with the relevant, designated teacher where a looked after pupil has SEND.
• Advise on a graduated approach to providing SEND support.
• Advise on the deployment of the school’s delegated budget and other resources to
meet pupils’ needs effectively.
• Liaise with the parents/carers of pupils with SEND.
• Liaise with early years providers, other schools, educational psychologists, health
and social care professionals, and independent or voluntary bodies.
• Be a key point of contact with external agencies, especially the LA and LA support
services.
• Liaise with the potential future providers of education to ensure that the pupil and
their parents are informed about options and a smooth transition is planned.
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•
•
•
•
•
•
•

Provide professional guidance to colleagues and work closely with staff members,
parents/carers and other agencies, including SEND charities.
Be familiar with the provision in the Local Offer and be able to work with
professionals providing a supporting role to the family.
Ensure, as far as possible, that pupils with SEND take part in activities run by the
school, together with those who do not have SEND.
Ensure that the school keeps the records of all pupils with SEND up-to-date.
Inform the parents/carers of pupils with SEND that SEND provision is being made
where the pupil does not have an EHC plan.
Identify any patterns in the identification of SEND within the school and in
comparison, with national data.
Support the class/subject teacher in the further assessment of a pupil’s particular
strengths and weaknesses and advise on effective implementation of support.

Class/subject teachers have a responsibility to:
•

•
•

•
•
•

Plan and review support for their pupils with SEND on a graduated basis, in
collaboration with parents/carers, the SENDCO and, where appropriate, the pupils
themselves.
Set high expectations for every pupil and aim to teach them the full curriculum,
whatever their prior attainment.
Plan lessons to address potential areas of difficulty to ensure that there are no
barriers to every pupil achieving, and every pupil with SEND will be able to study the
full national curriculum.
Be responsible and accountable for the progress and development of the pupils in
their class.
Be aware of the needs, outcomes sought, and support provided to any pupils with
SEND they are working with.
Keep the relevant figures of authority up-to-date with any changes in behaviour,
academic developments and causes of concern.

Involving pupils and parents/carers in decision-making
11

Parents/carers of pupils with SEND are encouraged to share their knowledge of their child;
the Head and Inclusion Manager will aim to give them the confidence that their views and
contributions are valued and will be acted upon.
Parents/carers will always be formally notified when the school provides their child with
SEND support.
Decisions on whether the school will commission added provisions will be discussed
thoroughly with the LA, parents/carers and, when/where appropriate, the pupil involved.
Decisions about education will not unnecessarily disrupt a pupil’s education or any
health treatment underway.
The planning that Mount House School implements will help parents/carers, children and
young people with SEND express their needs, wishes and goals, and will:
Focus on the pupil as an individual, not their SEND label.
Be easy for children, young people and their parents/carers to understand and use
clear, ordinary language and images, rather than professional jargon.
Highlight the pupil’s strengths and capabilities.
Enable the pupil, and those who know them best, to say what they have done, what
they are interested in and what outcomes they are seeking in future.
Tailor support to the needs of the individual.
Organise assessments to minimise demands on families.
Bring together relevant professionals to discuss and agree together the overall
approach.
The class teacher, supported by the SENDCO, will meet with pupils, and parents/carers of
pupils receiving SEND support at least three times a year to set clear outcomes, review
progress, discuss activities and support, and identify parental responsibilities.
Joint commissioning, planning and delivery
Mount House School is committed to ensuring that pupils with SEND are able to achieve
their ambitions and the best possible educational outcomes, as well as other such as
securing employment and living as independently as possible. The school works closely with
local education, health and social care services to ensure pupils get the right support.
Mount House School assists the LA in carrying out their statutory duties under the Children
and Families Act 2014, by ensuring that services work together where this promotes
children and young people’s wellbeing or improves the quality of special educational
provision (Section 25 of the Children and Families Act 2014).
Mount House School will draw on the wide range of local data-sets about the likely
education needs of children and young people with SEND to forecast future need, including:
Population and demographic data.
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Prevalence data for different kinds of SEND among children and young people at the
national level.
Numbers of local children with EHC plans and their main needs.
The numbers and types of settings locally that work with or educate children with
SEND.
An analysis of local challenges/sources of health inequalities.
The school will plan, deliver and monitor services against how well outcomes have been
met, including, but not limited to:
Improved educational progress and outcomes for children and young people with
SEND.
Increasing the proportion of children with SEND whose needs are identified prior to
school entry.
Where pupils with SEND also have a medical condition, their provision will be planned and
delivered in coordination with the healthcare plan.
SEND support will be adapted and/or replaced depending on its effectiveness in achieving
the agreed outcomes.

Funding
Mount House School will allocate the appropriate amount of core per-pupil funding and
notional SEND budget outlined in the Local Offer for the SEND provision of its pupils.
Personal budgets are allocated from the LA’s high needs funding block; the school will
continue to make SEND provision from its own budgets, even if a pupil has an EHC plan.
Local Offer
In the developing and reviewing the Local Offer the school will adopt the following
approach:
Collaborative: The school will work with LAs, parents and pupils in developing and
reviewing the Local Offer. The school must also co-operate with those providing
services.
Accessible: The published Local Offer will be easy to understand, factual and jargon
free. It is structured in a way that relates to pupils’ and parents’ needs (for example
by broad age group or type of special educational provision). It will be well
signposted and well publicised.
Comprehensive: Parents and pupils will know what support can be expected to be
available across education, health and social care from age 0 to 25 and how to access
it. The Local Offer will include eligibility criteria for services, where relevant, and
13

make it clear where to go for information, advice and support, as well as how to
make complaints about provision or appeal against decisions.
Up-to-date: When parents and pupils access the Local Offer it is important that the
information is up-to-date.
Graduated approach
Once a potential SEND pupil has been identified, the school will employ the graduated
approach to meeting the pupil’s needs by:
•
•

•
•

Establishing a clear assessment of the pupil’s needs.
Planning, with the pupil’s parents/carers, the interventions and support to be put in
place, as well as the expected impact on progress, development and behaviour,
along with a clear date for review.
Implementing the interventions, with the support of the Inclusion Manager.
Reviewing the effectiveness of the interventions and making any necessary revisions.

Assessment
The school will, in consultation with the pupil’s parents/carers, request a statutory
assessment of SEND where the pupil’s needs cannot be met through the resources normally
available within the school.
Consideration of whether SEND provision is required, and thus an EHC plan will start with
the desired outcomes and the views of the parents/carers and pupil.
The school will meet its duty to respond to any request for information relating to a
statutory assessment within six weeks of receipt.
The school will gather advice from relevant professionals about the pupil concerned,
including their education, health and care needs, desired outcomes and any special
education, health and care provision that may be required to meet their identified needs
and achieve desired outcomes.
In tracking the learning and development of pupils with SEND, the school will:
Base decisions on the insight of the pupil and their parents/carers.
Set pupils stretching targets.
Track their progress towards these goals.
Review additional or different provision made for them.
Promote positive personal and social development outcomes.
Base approaches on the best possible evidence and ensure that they are having the
required impact on progress.
Detailed assessments will identify the full range of the individual’s needs, not just the
primary need.
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Where possible, pupils’ needs will be defined under the SEND Code of Practice broad areas
of need:
Communication and interaction
Cognition and learning
Social, emotional and mental health difficulties
Sensory and/or physical needs
Where a pupil continually makes little or no progress, or is working substantially below
expected levels, the school will consult with parents/carers before involving specialists.

Education health care (EHC) plans
The school will fully cooperate with the LA when research about the pupil is being
conducted.
The school will provide the LA with any information or evidence needed.
All relevant teachers will be involved in contributing information to the LA.
If the school decides to implement an EHC plan, the parents/carers and the pupil will
be informed, including the reasons for this decision.
The school will meet its duty to provide parents/carers or the individual pupil with 15
calendar days to consider and provide views on a draft EHC plan.
If the decision is taken not to issue an EHC plan, the school will consider and
implement the recommendations of feedback from the LA regarding how the pupil’s
outcomes can be met through the school’s existing provision.
If the LA decides not to issue an EHC plan, the parents/carers of the pupil, or the
pupil themselves, will be informed within a maximum of 16 weeks from the initial
request of an EHC assessment.
The school will admit any pupil that names the school in an EHC plan or EHC needs
assessment process.
The school will ensure that all those teaching or working with a pupil named in an
EHC plan are aware of the pupil’s needs and that arrangements are in place to meet
them.
All reasonable provisions will be taken by the school in order to provide a high
standard of education.
Relevant staff members will keep up-to-date with any necessary training.
Staff will be briefed about any potential problems and a procedure will be put into
place to deal with certain situations.
The school will specify the outcomes sought for a pupil in terms of specific,
measurable, achievable, realistic and time scaled (SMART) outcomes.
The school will ensure that each pupil’s EHC plan includes the statutory sections
outlined in the SEND Code of Practice, labelled separately from one another.
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If a pupil’s needs significantly change, the school will request a re-assessment of an
EHC plan at least six months after an initial assessment.
o Thereafter, the governing body or Principal will request the LA to conduct a
re-assessment of a pupil whenever they feel it is necessary.
o Following the re-assessment, a final EHC plan will be issued within 14 weeks
from the request being made.
The school will ensure that any EHC plan information is kept confidential and, on a
need-to-know basis.
Information regarding a pupil’s EHC plan will only be shared with other educational
institutes if the pupil is transferring there, in order for the institute to develop an
individual learning plan.
The school will take steps to ensure that pupils and parents/carers are actively
supported in developing and reviewing EHC plans.
Where necessary, the school will provide support from an advocate to ensure the
pupil’s views are heard and acknowledged.
The school will ensure that parents/carers are consistently kept involved throughout
the implementation of an EHC plan.
The school will ensure that the whole process of an EHC needs assessment and
development takes no longer than 20 weeks from when the initial request was
received.
Reviewing an EHC plan
Mount House School will:
•
•
•
•
•
•
•

•

Cooperate to ensure an annual review meeting takes place, including convening the
meeting on behalf of the LA if requested.
Ensure that the appropriate people are given at least two weeks’ notice of the date
of the meeting.
Contribute any relevant information and recommendations about the EHC plan to
the LA, keeping parents/carers involved at all times.
Ensure that sufficient arrangements are put in place at the school to host the annual
review meeting.
Cooperate with the LA during annual reviews.
Lead the review of the EHC plan in order to create the greatest confidence amongst
pupils and their family.
Seek advice and information about the pupil prior to the annual review meeting
from all parties invited, and send any information gathered to all those invited, at
least two weeks in advance of the meeting.
Prepare and send a report of the meeting to everyone invited within four weeks of
the meeting, which sets out any recommendations and amendments to the EHC
plan.
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•

•

Provide the LA and parents/carers with any evidence to support the proposed
changes and giving those involved at least 15 days to comment and make
representations.
Clarify to the parents and pupil that they have the right to appeal the decisions made
in regard to the EHC plan.

Transferring between different phases of education
An EHC plan must be reviewed and amended in sufficient time prior to a pupil
moving between key phases of education, to allow for planning for and, where
necessary, commissioning of support and provision at the new phase.
For young people moving from secondary school to a post-16 institution or
apprenticeship, the review and any amendments to the EHC plan, including
specifying the post-16 provision and naming the institution, must be completed by
the 31 March in the calendar year of the transfer.
SEND tribunal
All disagreements about an EHC plan will be attempted to be resolved as quickly as
possible, without the pupil’s education suffering.
In all cases, the school’s written complaints procedure will be followed, allowing for
a complaint to be considered informally at first.
Following a parent’s/carer’s serious complaint or disagreement about the SEND
provisions being supplied to a pupil, the school will contact the LA immediately in
order to seek disagreement resolution advice, regardless of whether an EHC Plan is
in place.
Where necessary, the Head will make the relevant parties aware of the disagreement
resolution service.
Parents/carers are made aware that complaints can be considered relating to whole school
SEND early years provision, if the problem has not been resolved informally.
The school will meet any request to attend a SEND tribunal and explain any
departure from its duties and obligations under the SEND Code of Practice.
Following the use of informal resolutions, the case will be heard in front of three
people, who are independent of the management and running of the school.
If disagreements are not resolved at a local level, the case will be referred to the EFA.
The school will fully cooperate with the LA by providing any evidence or information
that is relevant.
All staff involved in the care of the pupil will cooperate with parents/carers in order
to provide the pupil with the highest standard of support and education.
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Supporting successful preparation for adulthood
The school will ensure that pupils are supported to make a smooth transition to whatever
they will be doing next, e.g. moving on to higher education.
The school will engage with secondary schools and FE providers, as necessary, to help plan
for any transitions.
The school will transfer all relevant information about pupils to any educational
institution that they are transferring to.
If a pupil has been excluded, the school has a duty to arrange suitable, full-time
education from the sixth day of a fixed period exclusion and to provide full details of
any SEND provisions necessary, in accordance with the school’s Exclusion Policy.
If it is in the best interest of the pupils, the school may commission alternative
provision, in line with any EHC plans in place, for pupils who face barriers to
participate in mainstream education.
The school will take an active role in preparing pupils with SEND for their transition
into adult life, preparing them to achieve their ambitions in terms of higher
education or employment, taking responsibility for their health, where they will live,
their relationships, their finances, social integration and independence.
The school will ensure that it meets its duty to secure independent, impartial careers
guidance for pupils in Year 8 to Upper 6th, including:
o Discussing preparation for adulthood in planning meetings with pupils and
parents/carers from Year 8.
o Helping pupils and their families prepare for the change in legal status once a
pupil is above compulsory school age.
o Ensuring that careers advice and information provides high aspirations and a
wide range of options for pupils with SEND.
o Helping pupils and parents/carers understand and explore how the support
they will receive in school will change as they move into different settings,
and what support they are likely to need to achieve their ambitions.
o Securing access to independent, face-to-face support for pupils with SEND to
make successful transitions.
Data and record keeping
The school will:
Include details of SEND, outcomes, action, agreed support, teaching strategies and
the involvement of specialists, as part of its standard management information
system to monitor the progress, behaviour and development of all pupils.
Maintain an accurate and up-to-date register of the provision made for pupils with
SE.
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Show all the provision the school makes which is different or additional to that
offered through the school curriculum on a provision map.
The school keeps data on the levels and types of need within the school and makes this
available to the LA.
The SEN information report will be prepared by the Board of Directors and will be published
on the school website; it will include all the information outlined in paragraphs 6.79 and
6.83 of the SEND Code of Practice 2015.

Confidentiality
The school will not disclose any EHC plan without the consent of the pupil’s parents/carer,
with the exception of disclosure:
To a SEND tribunal when parents/carers appeal, and to the Secretary of State under
the Education Act 1996.
On the order of any court for the purpose of any criminal proceedings.
For the purposes of investigations of maladministration under the Local Government
Act 1974.
To enable any authority to perform duties arising from the Disabled Persons
(Services, Consultation and Representation) Act 1986, or from the Children Act 1989
relating to safeguarding and promoting the welfare of children.
To Ofsted inspection teams as part of their inspections of schools and LAs.
To any person in connection with the pupil’s application for disabilities allowance in
advance of taking up a place in higher education.
To the Principal (or equivalent position) of the institution at which the pupil is
intending to start their next phase of education.
Resolving disagreements
Mount House School is committed to resolving disagreements between pupils and the
school. In carrying out of duties we:
Support early resolution of disagreements at the local level.
Explain the independent disagreement resolution arrangements in our Complaints
Policy which is available for disagreements across special educational provision, and
health and care provision in relation to EHC plans and tribunals.
Publishing information
The school will publish information on our website about the implementation of the
SEND Policy.
The governing body will publish details of the SEN Information Report on the
website.
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The information published will be updated annually and any changes to the
information occurring during the year will be updated as soon as possible.

Monitoring and review
The policy is reviewed on an annual basis by the Head in conjunction with the Board
of Directors; any changes made to this policy will be communicated to all members
of staff.
All members of staff are required to familiarise themselves with this policy as part of
their induction programme.
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2. English as an Additional Language (EAL)
Statement of intent
In this policy, the term ‘English as an Additional Language’ (EAL) refers to pupils whose main
language at home is a language other than English.
Pupils with EAL will face various difficulties throughout their academic life. Pupils’ aptitude
for English will vary, but many will face barriers to learning, accessing the curriculum and
reaching their full potential. Pupils with EAL must learn in and through another language. In
addition, they may come from different cultural backgrounds to their peers and face
different expectations of language, education and learning.
This policy has been established to ensure all pupils with EAL at the school are given the
best chance possible to reach their full potential.
Mount House School aims to:
Welcome the cultural, linguistic and educational experiences pupils with EAL
contribute to the school.
Ensure strategies are in place to support pupils with EAL.
Enable pupils with EAL to become confident, and to acquire the language skills
needed to reach their full academic potential.
Our strategic objectives are to:
Provide a welcoming atmosphere for newly arrived pupils with EAL.
Assess the skills and needs of pupils with EAL.
Gather accurate information regarding children’s backgrounds, cultures and abilities.
Equip teachers and support staff with the necessary skills, resources and knowledge
to support pupils with EAL.
Use all available resources to raise the attainment of pupils with EAL.
Systematically monitor pupils’ progress and adapt policies and procedures
accordingly.
Ensure all children’s languages, cultures and identities are represented in classrooms
and throughout the school.
Maximise opportunities to model the fluent use of English.
Ensure pupils with EAL are acknowledged for their skills in their own languages.
Teacher responsible for pupils with EAL
The teachers responsible for pupils with EAL are the Inclusion Manager, the International
Co-ordinator and the Head of Sixth Form. Their responsibilities include:

•
•
•
•
•
•

Coordinating the efficient timetabling of pupils with EAL.
Overseeing the assessment and targeting of children with EAL.
Ensuring the procurement and appropriate use of resources to support pupils with
EAL.
Aiding staff in effective communication with parents and finding translators where
appropriate.
Exploring various possibilities to ensure important information is shared with
parents.
Liaising closely with the Exams Office, particularly with regard to establishing which
EAL pupils are entitled to extra time in public examinations and entitled to use
bilingual dictionaries.

(The exam courses followed by EAL pupils are the IGCSE in English as a Second
Language in the Years 10 and 11 and IELTS (International English Language Testing
System) in the Sixth Form.)

EAL teaching support
The school employs the following teachers with expertise in supporting pupils with EAL:
•
•

Inclusion Manager
Assistant Head Teacher/ Head of Sixth Form

The responsibilities of EAL teachers are:
The induction of newly arrived pupils.
Conducting initial assessments of pupils with EAL.
Writing individual education plans (IEPs) are written for each EAL pupil during the
academic year and these outline his/her current level of linguistic ability as well as
strategies for both pupils and subject teachers to employ in order to improve overall
language development and academic performance. The IEPs are also sent to parents
and guardians, so they are made aware of this information.
Teaching small groups of pupils with EAL.
Providing classroom support.
Liaising with teaching staff .
Providing advice regarding inclusive curriculum materials.
Advising on ways to differentiate work for pupils with EAL.
Encouraging and supporting pupils to maintain and develop their first language.
Facilitating pupils’ use of first language national examinations.
Developing relationships between the school and parents of pupils with EAL.
Securing and providing training to ensure staff development, including INSET
courses.
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Acting as consultants to staff on language-related issues.
Acting as consultants to staff on equal opportunity and race equality issues.
The role of school staff members
All staff members have a responsibility to ensure the development of pupils with EAL. They
will meet this responsibility by:
Ensuring all written work includes the technical requirements of language as well as
the meaning.
Providing a good model of spoken English.
Where possible, using a variety of types of text to explore their subject and through
the varied use of English.
Ensuring the inclusion of pupils with EAL in their classrooms.
Routinely refer to IEPs for all EAL pupils whom they teach.
Identifying pupils with EAL who are experiencing difficulties and ensuring intervening
measures are taken to aid the pupil.
Support
Where a pupil with EAL is assessed as having little to no English, support will be provided in
the form of induction classes. These classes focus on practical, everyday English. During the
induction period, typically lasting six weeks but varying dependant on pupils’ progress,
pupils will still take part in PE, art and maths classes.
In-class support and small group work is utilised as soon as the pupil can be successfully
integrated into the classroom environment. The pupil will still spend time with their
intervention teacher on a daily basis.

Inclusion
The school utilises a strategy of inclusion, and the positive and effective use of language.
The strategy includes the following principles:
There is an understanding throughout the school, for both staff and pupils, that a
limited knowledge of English does not reflect a lack of ability or knowledge.
Appreciating a pupil’s ability to speak their own first language is essential for building
their confidence and self-esteem.
The language development of pupils is the responsibility of the entire school
community.
Mainstream and support departments will work together to ensure optimal
outcomes are achieved.
Diversity will be valued and classrooms will be socially inclusive.
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Teachers will be knowledgeable about pupils’ abilities in English and use their
knowledge to inform lesson planning.
Schemes of work may be rewritten to accommodate low levels of English, whilst
maintaining the subject content and level of challenge.
Where large groups of pupils with EAL speak the same language, the school
encourages wider integration to promote inclusion and to improve pupils’
understanding of English.
Initial assessments
The school will undertake a timely initial assessment to gauge pupils’ English abilities in an
informal manner that does not make the pupil feel isolated or inferior.
The assessment will be carried out using the form provided in Appendix 1.
Initial assessments are carried out by the teacher responsible for pupils with EAL, and
completed assessments are held on the pupil’s profile.
Teachers of the pupil will be allowed access to the assessment to inform their teaching and
lesson planning.
The pupil and the parents of the pupil may view the assessment at any time.
Classroom practice
Teachers have high expectations of all pupils, regardless of gender, ethnicity, social
background or English ability.
Classroom activities will be matched to pupils’ needs and abilities.
Teachers will consider common misconceptions and language barriers, such as reading ‘3 x
3’, where ‘x’ is read as the letter and not a function, and clarify meanings accordingly.
Where possible, the following practices will be utilised to improve pupils’ literacy:
Utilisation of the pupil’s first language expertise.
The provision of writing frames.
The use of props.
Language skills will be developed through:
Collaborative activities involving spoken communication.
Feedback opportunities and conversations.
Good models provided by peers.
Active participation will be encouraged by:
Grouping pupils in mixed ability groups to develop language skills.
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‘Expert’ readers and writers present in each group to provide assistance and model
language.
Classroom displays will reflect cultural and linguistic diversity.
Assessment methods will allow pupils to show what they can do in all curriculum areas.
Bilingual dictionaries are available to aid pupils with EAL.
Dual language textbooks are available and used where possible.
Visual supports are utilised where possible.
Prior to any private tuition/one-to-one support, the pupil is informed of the purpose of the
session and the objectives.

Access to the curriculum
The needs of pupils with EAL are considered by teachers when planning lessons. When
planning lessons, teachers will ensure that:
The language and learning demands of the curriculum are analysed, and support is
provided.
Visual support is utilised to provide greater understanding of key concepts.
There are opportunities for pupils to use their first language in the classroom.
The support requirements of pupils with EAL are identified and the support is made
available.
Working with parents and carers
Liaison with parents is vital to the creation of a strong home/school partnership, which can
ensure the development of pupils with EAL. To aid this partnership, the school will:
Actively seek to put parents at ease by providing a welcoming environment
conducive to productive discussions.
Provide interpreters for meetings when needed.
Ensure the language used in letters to parents is clear and straightforward.
Where appropriate, have teachers read through the letter with children before
sending the letter home, to ensure the message is clear.
Where necessary, ensure translations of school documents are carried out and
provided to parents of pupils with EAL.
Encourage parents to attend parents’ evenings and participate in school functions.
Invite parents to school to help with class activities, such as cooking, reading and
class outings, where appropriate.
Encourage parents to become involved with homework through shared reading
schemes and language-based homework.
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Plan activities in a way that ensures they do not clash with religious/community
commitments.
Meet with parents regularly to review IEPs
Special educational needs (SEN)
A child is not regarded to have SEN solely because their home language is different from the
language in which they are taught at school.
A proportion of pupils with EAL may have one or more types of SEN and it is imperative that
this is identified at an early stage.
Assessments of SEN of pupils with EAL will involve EAL specialists along with SEN specialists.
Where appropriate, the school will arrange an assessment in the child’s first language.
SEN support will be decided on an individual basis in the manner outlined within the
school’s SEND Policy.
The school will ensure that the parents or carers of a pupil with SEN are not prevented from
presenting their views throughout the process and are clearly informed at every stage.

Monitoring progress
The monitoring of pupils’ progress is shared between all teachers, both mainstream and EAL
support.
Individual pupil profiles are updated following assessments and reviewed on a termly basis
to identify and address problems.
Pupils are also encouraged to set their own targets and objectives to bolster self-esteem
and increase accountability.
This will be coordinated by the pupil’s Personal Tutor who will liaise with teaching and nonteaching staff.

Policy review
This policy is reviewed every year by the SENDCO and the Deputy Head Academic.
The scheduled review date for this policy is August 2021.
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Appendix 1- First Language Assessment Form
Pupil’s name:

Language:

Assessed by:
Date:
Answer the following questions in relation to age related expectations:

Y/N

Is the pupil’s social/linguistic behaviour age-appropriate?
Notes:
Does the pupil understand a range of questions, instructions and a story, told in
their first language?
Notes:
Is the pupil’s speech clearly articulated?
Notes:
Is the pupil able to speak accurately at a social level?
Notes:
Is the pupil’s vocabulary appropriate/sophisticated/limited?
Notes:
Does the pupil use correct grammatical structures?
Notes:
Can the pupil talk about the past, present and future using correct verbal forms?
Notes:
Do you have any concerns?
Notes:
Do you have any comments regarding the pupil’s social interaction with you during
the assessment?
Notes:
Can the pupil read and write in their first language?
Notes:
Can the pupil complete age-appropriate mathematics tasks with limited language
context?
Notes:
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3. Academically More Able Pupils
Statement of intent
Mount House School is committed to maximising the potential of all our pupils. We
recognise our gifted and talented pupils have particular needs if they are to achieve success,
educationally, socially and emotionally.
Our policy of maximising the potential of our gifted and talented pupils is understood and
supported at all levels in the school, including with governors and all staff, as well as pupils
and parents/carers. This policy is implemented in order to support our school vision.

Aims and objectives
Through the policy, we aim to ensure that:
We recognise the different needs of our gifted and talented pupils, including those
who coast, are underachieving, have special educational needs (which may be
hidden or masked by their ability) or are from ethnic minorities.
Every gifted and talented pupil receives an appropriate education to meet their
needs.
We provide appropriate opportunities to stretch and challenge the skills and talents
of our gifted and talented pupils.
We recognise the social and emotional needs of our gifted and talented pupils and
support them as part of our policy, including poor risk-taking skills and
perfectionism.
We have a school environment which positively supports our gifted and talented
pupils, actively encouraging questioning and challenge, as well as creativity and
higher order thinking skills.
Definition
We recognise that there are many definitions of gifted and talented. In Mount House
School we use the following definition:
Pupils who are performing academically at two levels above their expected level.
Pupils who are particularly talented in art, music, drama and related subjects, which
are at least two levels above their expected levels.
Pupils who have the potential to achieve above their expected level, but who, for
whatever reason, are not performing at this level.
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Identification
Our overarching identification policy is:
To identify the pupils who fall into our stated definition of gifted and talented pupils.
We identify gifted and talented pupils through:
•
•
•

School tests (state achievement tests i.e. MidYIS, YELLIS and ALIS ability tests, end of
year exams).
Nomination by class teachers as a result of performance in the classroom.
Information provided from home about any out of school activity (i.e. county tennis
champion) or work done at home (i.e. providing portfolio evidence).

We recognise that some pupils will not be obvious candidates for our gifted and talented
programme, but when they are challenged and enthused in an appropriate way, their gifts
or talents are more likely to become apparent.
We recognise that pupils may not be gifted and talented in every subject and our policy
makes allowances for this to ensure that pupils are supported in their areas of need and
stretched and challenged in their area of talent and potential.

Providing feedback to parents/carers
It is important that parents/carers are kept informed of their child’s status as gifted and
talented. This is done in the following ways:
Through a meeting, should they request it, at each parent’s/carer’s meeting with the
Assistant Head: Teaching and Learning, Personal Tutor or subject teacher.
Through a meeting at least once a year with all parents/carers of the pupil in the
year or school in the gifted and talented cohort. The purpose of this meeting is to
outline:
o How the school identifies our gifted and talented pupils.
o What we are doing to support them.
o The open-door policy.
o Identify a named person to see to discuss any issues that may arise.
We believe that involving parents/carers and having a positive working relationship
between school and home is extremely important if a pupil is to maximise their
potential.
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Gifted and talented teaching
The school employs the following teacher with expertise in supporting pupils with gifted and
talented:
•

Assistant Head: Teaching and Learning

Provision
Whilst the needs of every individual gifted and talented pupil will be different, there are
particular school provisions that are especially beneficial to our gifted and talented cohort.
These include:
•
•
•
•
•
•
•
•
•

Enrichment and extension work within every lesson.
Extension exercises on all homework which helps with creativity and higher order
thinking skills and, importantly, is not simply ‘more of the same’.
Opportunities for collaboration between our gifted and talented pupils within class,
across classes in the same year and across year groups.
Opportunities for educational trips and visits to develop talent.
Opportunities to develop higher order thinking skills, including critical and creative
thinking.
Opportunities to question concepts to extend understanding, including following
teacher feedback.
Opportunities for pupils to develop self-regulation skills.
Opportunities to liaise with and be tested by organisations such as Mensa.

Specific policies
Acceleration
This will be evaluated by the Head in consultation with the staff on a case-by-case basis in
positive consultation with parents/carers. Issues we take into account include:
The abilities and potential of the pupil
The social and emotional maturity of the pupil.
The ability of the pupil to cope with higher age pupils without feeling isolated.
Flexi-schooling
This will be evaluated by the Head in consultation with the staff on a case-by-case basis in
positive consultation with parents/carers. Issues we take into account include:
The abilities and potential of the pupil.
The social and emotional maturity of the pupil.
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The ability of the pupil to cope with a flexi-timetable without feeling isolated or
without their grades suffering.

Coordination
We believe it is important to coordinate our Academically More Able Policy, and we do this
by assigning the following responsibilities:
Academic Deputy:
• Annually report to the Board of Directors on the progress of this policy.
• Annually meets with the SENDCO/ Assistant Head: Teaching and Learning to evaluate
the policy and provision.
Assistant Head: Teaching and Learning
• Oversee the gifted and talented strategy.
• Keep a register of all gifted and talented pupils and their provision.
• Develop our gifted and talented strategy and policy.
• Annually interview all gifted and talented pupils (or ensure it is done).
• Liaise with parents/carers.
• Monitor statistics on the impact of the gifted and talented policy.
• Maintain a bank of teaching resources and coordinate CPD for teachers when
required.
Subject-specific teachers:
•
•
•
•

Keep up-to-date with talent development within the subject.
Keep a subject-specific register of the gifted and talented pupils.
Implement subject-specific initiatives to maximise the potential of all pupils,
including those identified as gifted and talented.
Attend CPD sessions and endeavour to implement and adopt teaching strategies and
resources recommended by the Assistant Head: Teaching and Learning.
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